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Passages is a two-level multi-skills course for
upper-intermediate to advanced-level students of
North American English. It provides an ideal
follow-up for students who have completed a
beginning to intermediate course, and is
carefully coordinated to function as a sequel to
New Interchange, one of the world’s most
successful English courses for adult and young
adult learners of English.

The course covers the four skills of listening,
speaking, reading, and writing, while giving
systematic attention to grammar and vocabulary.
Passages seeks to develop both fluency and
accuracy in English through a topic-based
syllabus. The topics are of high interest to
students and provide maximum opportunities
for personalization and discussion, promoting
the development of both linguistic and
comumunication skills.

Course Length

Each level of Passages provides material for 60 to
90 hours of class instruction. In situations where
more time is available, the Teacher’s Manual
provides Optional Activities to extend each unit.
Classes with shorter semesters can reduce the
amount of time spent on Reading, Writing,
Optional Activities, and the Workbook.

Course Components

The Student’s Book contains 12 eight-page
units and four review units. The exercises in
each unit are grouped into two thematic lessons.
There is a review unit after every three units;
there’s also a set of Grammar Extensions at the
back of the book.

The Teacher’s Manual contains detailed
suggestions on how to teach the course, unit-by-
unit notes, numerous suggestions for optional
follow-up activities, complete answer keys, and
transcripts of the listening activities. Answers

to Workbook exercises are found at the back of
the book.

Lm_ﬂﬂ'}‘h‘ ’

The Workbook provides a variety of exercises
that develop students’ proficiency with the
grammar, reading, writing, and vocabulary in
the Student’s Book. Each six-page unit follows
the same teaching sequence as the Student’s
Book. The Workbook can be used for classwork
or for homework.

The Class Audio Programs are for use in the
classroom or language laboratory. They contain
the recordings or CDs for the listening exercises.
Although the speakers primarily model North
American accents, nonnative varieties of English
are also used where appropriate. Exercises that
are recorded are indicated with the symbol _ £¥,

Teacher’s Resource Pack

This contains multiple versions of a placement test
designed to identify the appropriate level of New .
Interchange or Passages for students entering a
program. The Package also offers review tests and
mid-term and final exams for each level of New
Interchange and Passages, enabling teachers to
determine how successfully the students have
mastered the material. All tests are photocopiable
and an audio cassette is provided for the listening
sections.

Unit Organization

Each unit of the Student’s Book is organized
around a central topic or theme and is divided
into two four-page lessons (Lessons A and B),
which complement each other by treating the
unit topic from a different perspective. For
example, Unit 9 in this book is entitled
“Putting the mind to work.” The first four-page
lesson, “Exploring creativity,” focuses on the
topic of creativity and jobs. In this lesson,
students describe jobs that require creativity,
take a quiz, and find creative solutions to
difficult problems. In the second four-page
lesson, “Ideas that work,” products and services
that have changed our lives are highlighted. For
this lesson, students explain why new products
are invented and choose inventions that have
had a great impact on society.
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The following unit structure is used throughout
the course:

Lesson A

page one: Fluency activities introduce the topic of
the first lesson through listening and oral work.
page two: Grammar exercises provide controlled
practice leading to communicative activities.
page three: Fluency pages provide further
listening practice and oral work.

page four: Writing exercises teach practical
writing and composition skills.

Lesson B

page one: Fluency activities introduce the topic of

the second lesson through listening and oral work.

page two: Grammar exercises provide controlled
practice leading to communicative activities.
page three: Fluency pages provide further
listening practice and oral work.

page four: Reading passages develop reading
skills and stimulate discussion.

Approach and Methodology

Passages seeks to develop both fluency and

accuracy at the upper-intermediate to advanced

level of proficiency. The course is based on the

assumption that students have studied English

for a number of years and have a good

foundation in general language skills. They now

need to extend their communicative competence

by developing their ability to:

¢ expand the range of topics they can discuss
and comprehend in English

¢ extend their knowledge and use of grammar

* broaden their knowledge and use of
vocabulary

* speak English fluently, i.e., express a wide
range of ideas without unnecessary pauses or
breakdowns in communication

* speak English accurately, i.e., use an
acceptable standard of pronunciation and
grammar when communicating

To teach these skills, Passages uses a
communicative methodology that
centers around:

* presenting topics that extend students’ oral
and grammatical skills

¢ providing students with opportunities to carry
out communicative tasks in pairs and groups
that require exchange of information and
negotiation of meaning

* developing students’ control of grammar and
conversational language through activities that
present and model language patterns, and
then provide opportunities to practice them in
authentic communicative contexts

At the same time, the topic-driven syllabus
provides a rich source of information as a source
for language lessons that allow the maxdmum
amount of student personalization and response.

Exercise Types

The following exercise types are used
throughout Passages:

Information-based tasks

These tasks present real-world information (e.g.,
surveys, realia, short texts). They often begin a
lesson and are designed to generate students’
interest in and reaction to a topic that forms the
basis of the lesson.

Oral exercises

These exercises consist of fluency-focused pair
and group activities, including discussion tasks,
ranking activities, class surveys, and other
activities that encourage an exchange

of information.

Listening exercises

These exercises appear on fluency pages (page
one or page three of each lesson) and develop a
variety of listening skills, such as listening for
general ideas, listening for specific information,
and inferencing. The listenings are based on
authentic recordings of interviews and
discussions with native and second-language
speakers of English. They have been edited and
rerecorded for clarity.

Grammar exercises

The grammar exercises focus on areas of
grammar that are important at the upper-
intermediate to advanced levels. These include
exercises that seek to:

¢ illustrate how structures and grammar items
that students may have previously encountered
can be used in more complex ways

* expand students’ grammatical resources as the
basis for both speaking and writing

The grammar sections in Passages begin by
showing how a structure is used and then take
students from controlled practice to use of the
structure in a communicative context.



Reading exercises

Readings are adapted from a varjety of authentic
sources and edited for clarity. Pre-reading and
post-reading tasks allow students to fully utilize
the reading passages and to develop reading
skills, such as skimming, scanning, and making
inferences. They also stimulate class discussion.

Writing exercises

Each unit contains one page of writing activities.
In this book, students learn about using topic
sentences, identifying main ideas and supporting
details, and organizing paragraphs. They move
from writing short paragraphs to composing

a three-paragraph composition by the end of

the book.

Vocabulary exercises
Vocabulary exercises in each unit develop
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Fn of the Book

FUNCTIONS GRAMMAR VOCABULARY
Unit 1 Friends and family
&% What kind of person * Describing personalities * Gerunds » Adjectives describing
are you? * Expressing likes and dislikes * Noun clauses after be personality traits

* Describing personal change

i i * Stating advantages and disadvantages
> Every family's different.  ° Pilking shontoniie

Unit 2 - Education and learning

&% How can schools he * Stating facts * Should and ought to in * Collocations relating to
improved? * Making recommendations the active and passive goals
) * Describing processes and strategies + Infinjtives and gerunds
* Giving reasons and purposes to talk about how to do
© Whats the best way * Talking about hopes and dreams things
to learn?
: * In order to and so that

QO Fascinating destinations  * Describing and giving information * Defining and * Nouns referring to
about places non-defining features of a city
=» s my kind of city. » Stating preferences relative clauses * Nouns relating to
* Presenting contrasting information * Order of adjectives quality-of-life issues
* Categorizing and evaluating issues + Connecting contrasting
ideas

* Review of Units 1-3

Unit 4 - Day and night

&% Your energy profile * Describing daily routines and + Time relationships * Collocations referring
habits * Clauses stating reasons  to sleep and dreams
@-» Sweet dreams * Giving advice and conditions

* Explaining reasons and conditions
» Giving interpretations of meaning

Unit 5 - Generally speaking

&% What's typical? * Comparing customs and habits * Showing contrast * Adjectives describing
* Presenting contrasting information and exception emotional reactions
(B ] Tupics of concern * Making generalizations * Quantifiers * Nouns referring to
* Discussing concerns and offering * Conditional sentences public concerns
solutions

* Describing a mental process

Unit 6 - Interpersonal communication

&% Making conversation * Describing types + Infinitive and + Adjectives describing
* Talking about appropriate behavior gerund phrases positive and negative
«» Personal secrets » Starting a conversation * Reported speech feelings
*» Making small talk

* Reporting what someone else has said

« ¢ » o+ Review of Units 4-6

viil



DISCUSSION

* Finding out what personality traits you
have in common with your classmates
* Studying personality profiles

* Talking about how you have changed or

how you would like to change
* Comparing families
+ Talking about rules in your family

LISTENING WRITING READING
* Three young people * Identifying the main * “Upside-Down Families™:
describe how they have idea in a paragraph Families where the
changed * Writing a paragraph children have too much
¢ Two people compare about your most control
similarities and positive or negative
differences between quality

their families

* Making suggestions to improve schools * Two young people explain  * Choosing topic * “Home Schooling: A

* Explaining how school prepares young how they developed sentences Growing Trend”:
people for life personally at college * Writing a paragraph Advantages and

« Stating your goals for the future » Three people describe about your drawbacks of educating

* Discussing different ways to learn the strategies they used to educational beliefs children at home

something learn something new

* Explaining why you’d like to visit a * A TV show introduces » Creating topic * “Get Yourself Lost”™: The

particular city two exciting cities sentences best way to enjoy sight-
* Choosing the right city for a particular * Two foreign students * Writing a paragraph seeing in a new place
purpose explain what they like about a place you
* Deciding which city is best to live in about their host city know
* Evaluating your hometown * Two New Yorkers talk
* Discussing quality-of-life issues about life in their city

||

* Discussing personal energy levels * Three people describe * Choosing the best * “Ten Keys to a Better

* Classifying activities that raise or lower methods they use to topic sentence Night's Sleep”: Tips on
your energy level lower stress * Writing a paragraph fulfilling a basic human

+ Giving advice on a radio call-in program ¢ Two people describe their about times of day, need

» Talking about sleeping habits dreams and try to figure daily schedules, or

* Interpreting dreams out what they mean relaxation

« Talking about what’s average * Three teenagers compare  « Identifying supporting  * “Statistically Speaking”:

» Discussing what makes you typical themselves to other statements The living arrangements,
or unique people their own age * Developing a education level, and

« Talking about future concerns « Three people describe paragraph with beliefs of the average

« Explaining your personal concerns their different approaches supporting statements American

to solving problems

* Discussing conversational styles and habits ¢ Several people make * Keeping a journal * “Don’t Be a Bore!”: How
» Giving advice for awkward social situations small talk at a party * Writing your reaction to be a good
* Determining appropriate topics for * Three people tell some to a good piece of conversationalist

small talk interesting news news
* Deciding if it’s appropriate to tell secrets
* Reporting news about your classmates

|



FUNCTIONS
Unit 7

GRAMMAR VOCABULARY

Telling the news

% Storytelling * Presenting information in
chronological order
&> What's in the news? * Narrating news events
* Organizing and presenting topical
information

* Adverbs with the past
and past perfect

* Present perfect vs. past

* Past vs. past
continuous

* Nouns referring to
events in the news

Unit 8 - Values

@» Growing up + Expressing regrets about the past
* Referring to fortunate events in

&> The wisdom of age the past

* Evaluating traits of character
* Describing people’s attitudes
and beliefs

* Should have and ought  * Nouns referring to
o have, wishes about values and traits of
the past character

» Adjectives of emotion  * Adjectives
+ past time clauses describing personal

* Noun clauses attitudes
introduced by it + Collocations relating

* Noun clauses to positive actions
introduced by verbs

Unit 9 - Putting the mind to work
&% Exploring creativity * Describing job qualifications

* Offering solutions to problems
) |deas that work + Commenting on facts

* Analyzing reasons

- Review of Units 7-9

* Reduced relative * Nouns referring to
clauses creative qualities

» Non-defining relative + Collocations related to
clauses as sentence problem solving
modifiers * Nouns referring to

inventions

Unit 10 - The art of complaining
That really b !
o really fiugs me * Describing personal styles of

> Let's do something complaining
about it! * Making complaints
* Responding to complaints
* Identifying problems and offering
solutions
* Giving advice

* Describing everyday irritations

Unit 11

* Noun clauses * Nouns relating to
containing relative consumers and
clauses purchases

* Noun clauses
beginning with
question words,

whether, and if

On the other side of the world

&% Culture shock + Comparing and contrasting customs
. * Predicting the future
&> Globe-trotting » Making hypotheses
* Giving advice

* Explaining preferences

Unit 12 - Dilemmas

* Future perfect and * Compound adjectives
future perfect relating to personal
continuous characteristics

* Gerunds as the objects
of prepositions

* Mixed conditionals

&% Public concerns + Stating and supporting opinions

@ » How honest are you?

* Describing personal characteristics

» Discussing hypothetical situations
* Explaining decisions

* Review of Units 10-12

* Adding information * Adjectives and nouns
and showing conclusions describing people
* The passive of the and how they

view the world

present continuous
» Conditions with #f, only
if, unless, and even if

Grammar Extensions

>< |
™



DISCUSSION LISTENING WRITING READING

* Telling stories about uncomfortable * Two people describe * Putting events * “ ‘Nutty’ News”:

situations personal dilemmas in order Humorous news articles
» Talking about personal experiences * An actress describes her * Writing a narrative about some strange events
* Creating a story with your classmates most embarrassing paragraph
+ Studying the different sections of a moments

newspaper * A radio broadcast
* Presenting a news story of local interest highlights the top news

stories of the day

» Talking about values you've learned * An interviewer asks * Choosing a thesis * “It’s Not So Bad to Be
* Describing personal memories and people about personal statement for a Middle-Aged”: Some of
regrets values multi-paragraph the rewards of middle age
« Giving advice to young people on getting  * Three people describe composition
the most out of life their role models * Writing a composition
» Stating personal beliefs about a significant

time in your past

* Describing jobs that require creativity * Three employees explain  + Choosing new » “Silly Questions, Brilliant

» Taking a creativity quiz how their jobs are paragraph beginnings Answers”: The strange

* Finding creative solutions to difficult creative * Writing a composition history of three influential
problems * Three people devise about someone who is products

« Choosing inventions that have had a imaginary inventions creative or unique

great impact on twentieth-century life
» Explaining why new products are invented

+ Complaining about everyday annoyances < Two people describe * Writing a letter of * “Getting What You’re

* Comparing styles of complaining irritating situations complaint Entitled To”: How to

* Finding solutions to problems in your * Two friends compare the exercise your rights as a
community problems in their consumer

+ Stating consumer complaints neighborhoods

* Giving advice on avoiding consumer
problems

+ Giving advice on moving overseas * Three young people talk * Planning a composition  * “Smooth Talking”:

+ Comparing customs between North about the positive and * Brainstorming ideas and Overcoming the language
America and your country negative aspects of living organizing an outline barrier when traveling

+ Imagining the experience of living abroad abroad * Writing a composition abroad

* Telling how a trip you took could have * Three travelers describe about traveling or
been better personal mishaps living abroad

* Explaining your travel preferences

* Describing controversial issues * Three people explain * Presenting persuasive * “Little Lies”: Common
* Giving opinions about current issues what issues they think are evidence to a specific “lies” we tell in everyday
* Giving reasons for behavior important audience life
* Explaining how you would solve * Two people describe * Writing a paragraph
personal dilemmas being confronted by an about a public
ethical dilemma concern
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V) U hhat hind of-person are you?

Tell me about yourself.

A How true are these statements for you? Complete the quiz. Then add two more
items about yourself.

= = definitely generally definitely (
Personality Quiz e e’ e
. | enjoy walking on the beach at sunset. ]
. | avoid showing others what I'm feeling. [~
. can’t stand waiting for people.

17

1
2
3
4.1 like to make a daily schedule. (]
5. | love finding solutions to problems. B
6
7
8

)

¢

= [l [] {

. | enjoy spending hours on the phone. ] ] ] |

. 1 don't mind listening to people’s problems. ] B

. | like to have lots of friends. ] 1 ] |

9. 1 love to accomplish goals. ] ] ] /;
10. I'm inferested in visiting unusual places. ] ] ] y
11. ] n ] )
12. ] | L {
] ] Ll )
el e a———— e |

B Pair work Compare your responses to the quiz. How are they different?

C Group work Join another pair. Use the statements in Exercise A to explain
these personality traits. Give additional examples.

adventurous impatient practical romantic sympathetic

ambitious organized reserved sociable talkative

A romantic person is the kind of person who enjoys walking
on the beach at sunset and dreaming about the future.

What do you have in common?

Pair work Choose another partner. Find two personality traits that you have in
common. Find one way that you’re different.

A: So, tell me about yourself.

B: Wel, P prety reserved.

A: Really? So am I. I like

spending time by myself. So am I. (I am, too.) That's not true for me.
B: Ido. too. I love I'm exactly the same way. I'm not of all like that.
' ’ ' T So do I. (1 do, too.) Really? | don't.
Neither can 1. () can’t either.) Oh, I can.



=

B

grammar A gerund always follows these verbs. An infinitive or gerund can follow these verbs.
focus | enjoy meeting unusual people. | like going/to go to parties.
| dislike spending a lot of time by myseif. | love watching/to watch movies alone.
| don't mind waiting for people. | hate waiting/to wait for people.
| avoid talking on the phone. | can't stand staying/io stay home alone.

:

A gerund is often the object of a preposition.
I'm interested in meeting unusual people.

A Pair work How do you feel about these things? Write sentences using
gerunds or infinitives from the grammar box. Then discuss with a partner.

1. talk on the phone

I love to talk on the phone for hours.

2. go to big parties

3. eat a lot of junk food

4. learn about computers

5. go to places where I have to use my English
6. meet people from different cultures

7.talk about my private life with my friends

8. date someone who likes to dress differently -

I hate going fo big parties because I love to eat a lof of junk food,
I’'m shy. I never know what fo say. especially when I go to the movies.

B Pair work Now write six more sentences about yourself. Use the verbs in the
grammar box. Then compare with a partner.

I enjoy staying home on weekends. It's the only time | can relax.

I avoid speaking in front of large groups. It makes me nervous.

B  Wnowouldyou like to know?

|

discussion A Read these personality profiles prepared for the “personals” section of the newspaper.
Which person would you most like to meet? Which person is most like you?

Student - Musician Lawyer Computer
Talkative and fun. | - Ambitious artist. Very organized. programmer
Avid pet lover. Dedicated stamp Fan of old.movies. Incurable romantic.
Hate to cook. collector. Enjoy Love to travel. Nature lover.
P i playing rugby. L Y o Interested in learning
- g™ et a new language.
b il g, _ e ’_J

B Class activity Write a personality profile for yourself without signing your
name to it. Your teacher will mix up the profiles and distribute one to each student.
Ask questions around the class to match the profile you were given with its writer.

Do you enjoy listening fo classical music?

Lesson A



B.  Timeforachange

listening A Group work What are some ways that people change over time? Can you
give examples of people you know?

B " Listen to how Luis, Celine, and Diana have changed in the last five
years. Why did they decide to change? Complete the chart.

*.

- | o
=
Celine
Used to be
Change
Reason

C = Listen again. What does each person still want to change?

Luis oA Celine ' Diong

Wanis to change

B .  Howhaveyou changed?

discussion A How have you changed in the last five years? What do you want to change now?

Describing how you‘ve changed

lusedfo be ..., butnow I'm ... | Three things I've changed | Three things I'd like to change

I'm more . .. now. | enjoy ...

Describing how you'd like to
change

I'm interested in . ..
I'd like to be more ...

B Pair work Compare charts with a partner. Ask follow-up questions.

A: Five years ago I was pretty shy. 'm more outgoing now.
B: Really? How did you change?

A: Well, I joined some clubs, made some new friends, and . . .

4 Unit 1



. / Main ideas in paragraphs

writing

A Underline the main idea in each of these paragraphs. Then compare with a partner.

I Fhink my most positive gurlity /s that I'm very practical.
I'm the Kind of person who enjoys soling AfFicult problems, ana
I Jove Aiscovering solutions fo Things. Feople always come 7o me
when they don't Know how Fo Fix something. For example, fwo Arys
ago my farher’s computer sudaenly stopped working, ani he
asked me fo figure out the problem. His computer /s a powerful
one. It took me only 15 minutes. I Joved every minute of /7.

My mos? negative quality is that
I'm an extrvemely Arsorganzes
person. My apartment /s alwiys a ‘ C? 1
mess, ana I can never fina b
anything, which is very frustrating.

' _I'/ A

,_-
|
\//

My sisfer /s very neat. las’t week

I finishea my homeworK assignment
anda then misplacea 1t. I coulAn't
fna 1+ n 2l the clutter, so I

ha to redo 7! My aisorgapzartion
s gelting 1o be & big problem in my
life. I'a love to change, but I don't
really know where fo begin.

WAALLAAALALLLLL ALY

B Read the paragraphs again. Is there any information that doesn’t relate to the main
idea of the paragraph? Cross it out. Then compare with a partner.

C Think about your own positive and negative qualities. Make a list. Then decide
which quality is most positive and which is most negative. Circle each one.

D Write a paragraph about either your most positive or your most negative quality.
Make sure your paragraph has only one main idea.

E Pair work Exchange your paragraph with a partner, and answer these questions.

1. Is there any information that doesn’t relate to the main idea? Cross it out.
2. What are some other ways your partner is . .. ?

Lesson A 5
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Svery fanmiiy = aiterents.
Let me tell you about my family.

A Group work Look at these different types of families. Can you explain what
these terms mean? What do you think are the advantages and disadvantages of each
type of family?

a single-parent
family

An advanfage of having an extended family is
that you always have a baby-sitter in the house.

B Pair work What’s your family like? Choose at least five questions to discuss.

—
|

What type of family do you come from?

| What’s something unusual or special about your family?

What are some rules that people have to follow in your family?

How does your family celebrate birthdays?

Is there a holiday your family always celebrates together?

Who do you talk to in your family when you have a problem?

What’s the best thing about spending time with your family?

What's the worst thing?

If you have any brothers or sisters, what things do you enjoy doing together?
Do you have a close relationship with the other members of your family?
What’s an advantage of being close to one’s family?

Who takes care of the children in your family?

]

OO

)

How are their families different?

A T Listen to Paul and Andrea talking about their families. What are two
things that are different about their families? Complete the chart.

T ‘Andrea

B Pair work Is your family similar to Paul’s or Andrea’s? If so, how? If not,
how is it different?
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Noun clauses after be

That in noun clauses after be is optional. Notice the prepositions that are used with the
following nouns.

An advantage of having an older brother is (that) you always have someone to help you.

The best thing about having brothers and sisters is (that) you're never lonely.

A problem with having lots of brothers and sisters is (that) you don’t get a very big allowance.

A Complete these sentences. Then compare with a partner.

1. An advantage of having an extended family is . . .

2. The worst thing about being a parent is . . .

3. The best thing about having a nuclear family is . . .

4. A disadvantage of being an only child is . . .

5. The worst thing about living near your parents is . . .
6. A problem with being the oldest child is . . .

7. The best thing about having a supportive family is . . .

B Now combine these sentences, and complete them. Then compare with a partner.
1. 'm the most talkative person in my family. It’s an advantage.

An advantage of being the most talkative person in your family
fs that you get a lot of attention.

2. ’'m the youngest in my family. It’s a disadvantage.
3.’'m a twin. It’s an advantage.

4.1 have young parents. It’s an advantage.

5.1 work in the family business. It’s a disadvantage.
6. 1live alone. It’s a problem.

7. L have a large family. It’s a disadvantage.

€ Read the results of this survey question.

What do you think? Write two Do you think children should live away
advantages and two disadvantages from their parents after age 18?
of living away from one’s parents. Yes 69% No 29%

Not sure 2%

Your place in the family

A Check the sentences that apply to you.

| ] Our family always discusses problems frankly when they come up.
| My parents were very strict when I was a child.

|| Both my parents have always worked.

I don’t live with my parents.

|| I got along with my brothers and sisters when we were young.

| I'never share personal secrets with my brothers and sisters.

| T always talk to my parents before making major decisions.

1 I don’t plan to follow in my parents’ footsteps.

B Group work Talk about the advantages and disadvantages of the situations you
checked in Exercise A.

Lesson B



Describing parents and children

vocabulary A Look at these adjectives. Which do you think are positive (+)? Which are

discussion

8 Unit1

negative (-) or neutral (N)? Compare your answers with a partner.

__ active ____ generous _ mischievous sensible
adventurous . inexperienced — patient _ strict
frank —_ innocent _ responsible supportive

B Which words in Exercise A describe parents? Which describe children? Are
there any adjectives that can fit under both categories? Can you think of two more
words to add to each list?

Parents | “ Children

€ Can you think of an opposite for each word in Exercise A?

D Pair work Choose an adjective to describe each person in your family. Ask
follow-up questions.

A: My father is very supportive.
B: In what way?
A: For one thing, he . . .

Family rules

Group work What rules do you have in your family? Discuss these topics and add
others. Are there any rules your families all share? Make a list.

During the school year, | wasn't allowed
to watch TV until | finished my homework.
@ doing household chores
In our family, we all have weekend chores. For example,

] I have to wash the dishes and take out the garbage.
@ preparing meals C e

® coming home late

@® watching TV

@ talking on the telephone
@ using the bath or shower
@ settling disputes

@ using the family car

@® S
® ————
® .



By Parentsand children ——

reading A Pair work Discuss these questions. Then read the article, and compare your
ideas to the author’s.

1. Look at the title of the article. What do you think it’s going to be about?
2. Do you think parents should be strict with their children?

UPSIDE-DOMWN FAMILIES |

The parents set the rules and the children obey, right? Wrong. In a growing number of North
American families, adults have let their children take over. “Parents want to be nurturing and make
their small children happy, but many have become confused about the best way to achieve this,”
explains a noted child psychologist. “Large numbers of parents are being controlled by their child,
to the point that entire families end up organizing themselves around a small child’s emotions.”

The problem is that many mothers and fathers try to be a friend to their children. However,

parenting is not a popularity contest. Challenging authority is a normal part of child development

and is strongest between the ages of four and six. Setting rules and enforcing them teaches the child

that he or she is equal in worth but not equal in authority. Then the child feels safe and secure and i
can be a kid again. Believe it or not, it’s frightening for children to realize they are in charge of a

situation. In upside-down families, when parents back down from rules they set, children become

very insecure, anxious, and out of control. They don’t trust their parents to protect them. Parents

should follow these tips to avoid this situation and keep control.

%
P> Be a leader. Parents cannot guide a child and seek his or her approval of their decisions at the /

same time. Don’t say, “It’s time for bed. OK?” Instead, say, “It’s time for bed, kids.”

P Don't make rules quickly and then change them. It’s very important to be consistent.
Once you make a rule, stick to it.

# Pay less attention to your children when their behavior is bad and more when it is
good. Do not reward bad behavior by giving extra attention to it. Instead, save your attention
for when the child acts appropriately.

» Don't allow your kids to call you by your first name. This removes the authority figure
in a child’s life. Children need parents, not another friend.

.

-

e R e -~ o aneie

B Pair work Which of these statements would the author agree with? Which
ones do you agree with?

1. Children don’t usually challenge authority.

2. Children like to feel that they are in charge.

3. It’s important for parents to discipline children.
4. Parents should be leaders, not friends.

€ Group work Discuss these questions. Then share your answers with the class.

1. Do you think your parents were too strict? Why or why not?
2. Will you use the same rules in raising your children?

lessan B , 9



